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Bussage Primary School is a Church of England Voluntary Aided Primary School and this policy is written within the context of the Christian faith, practice and values which underpin our ethos, and which are in keeping with our Trust Deed.

Our school’s Christian ethos is that all pupils, whatever their ability or talents, are created in the image of God, and are loved equally by him.

Our school’s mission is to provide a learning and development environment in which all pupils and staff can make the most of their God given potential and aspire to “be the best that they can be.”

Our school vision is built upon the four cornerstones of WISDOM, HOPE, COMMUNITY and DIGNITY.

Policy on English

1 Intent - Aims and objectives
1.1
The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping pupils with a strong command of the spoken and written word, and to develop their love of literature through widespread reading for enjoyment. The national curriculum for English aims to ensure that all pupils: 

· read easily, fluently and with good understanding 

· develop the habit of reading widely and often, for both pleasure and information 

· acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and spoken language 
· appreciate our rich and varied literary heritage 
· write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and audiences 
· use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and ideas 
· are competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating in debate. 
1.2
Our objectives in the teaching of English are split into three areas:

Communication

• To develop a high ability to tell stories that capture the interest and imagination of the audience.

• To have delight in initiating and joining in conversations. An exceptional talent for listening attentively so as to understand what is being said. 

• To develop a rich and varied vocabulary that gives clarity and interest to conversations.

• To have clear speech that can be easily understood by a range of audiences.

• To have an excellent grasp of the rules used in English conversation, such as tenses and the grammatical structure of sentences.

• To have respect for others when communicating, even when views differ.
Reading

• To have excellent phonic knowledge and skills.

• To have fluency and accuracy in reading across a wide range of contexts throughout the curriculum.

• To develop knowledge of an extensive and rich vocabulary.

• To have an excellent comprehension of texts.

• To have the motivation to read for both study and for pleasure.

• To have an extensive knowledge through having read a rich and varied range of texts.
Writing

• To develop the ability to write fluently and with interesting detail on a number of topics throughout the curriculum.
• To have a vivid imagination which makes readers engage with and enjoy their writing.
• To have a highly developed vocabulary and an excellent knowledge of writing techniques to extend details or description.
• To develop well-organised and structured writing, which include a variety of sentence structures.
• To have excellent transcription skills that ensure their writing is well presented and punctuated, spelled correctly and neat.
• To have a love of writing and an appreciation of its educational, cultural and entertainment values.
2 Implementation - Teaching and learning style
2.1 
At Bussage C of E Primary School, we use a variety of teaching and learning styles in our English lessons, as recommended by the New National Curriculum. Our principal aim is to develop children’s knowledge, skills, and understanding, whilst maintaining high levels of interest and motivation. We do this through using a ‘text-based’ approach to English lessons where many elements of grammar, punctuation, spelling, reading and writing are taught within the context of the text. In these daily lessons, children experience the reading or writing activities and focused word or sentence activities, through whole-class teaching, guided group work, working in partners (eg, talk partners) and independent activities. Teachers and Teaching Assistants continuously ‘check’ children’s understanding and progress, against the lesson objectives and success criteria, throughout each lesson and move children on according to their individual needs. Lesson objectives and success criteria are clearly displayed and stated each lesson. 

Whole class weekly Reading Comprehension and Guided Reading lessons take place, where pupils practise answering different types of questions, in written and verbal format, using texts that are at an appropriate level of challenge for individual pupils. 
2.2
Reading for Pleasure: There is strong evidence linking reading for pleasure and educational outcomes. We strive to make the reading journey an enjoyable one in many different ways. These include: regular class reads, where the teacher reads high quality texts to the pupils; regular visits to the school library where there is also a borrowing service for the pupils to be able to take books home; high quality texts in the classroom which the pupils have access to at any appropriate time; good modelling of a variety of texts in shared and guided reading; reading challenges and competitions during school holidays where the pupils are encouraged to read at home and receive rewards for achieving this; an importance on events linked to reading, eg, World Book Day.
2.3
Handwriting is of high importance and weekly handwriting lessons are taught in Foundation Stage (where children are taught the cursive formation as they learn their letters) and Key Stage One, with regular practice in Key Stage Two. Any pupils who are not forming letters correctly are given interventions to ensure rapid progress in this area.
2.4
Regular opportunities are given for extended writing in English lessons, as well as through other areas of the curriculum. There is a high emphasis on independent, partner and group activities, giving pupils an opportunity to talk and collaborate, and so embed and enhance their learning. A high value is placed on the ‘editing’ process when pupils are writing. Pupils carry out independent, peer and teacher led editing, using coloured pencils or pens to show explicitly the improvements and adjustments they have made. They have the opportunity to experience a wide range of texts, and to support their work with a variety of resources, such as dictionaries, thesauruses and word or sound mats. Children use ICT in English lessons where it enhances their learning, as in drafting their work and in using multimedia to study how words and images are combined to convey meaning. Wherever possible, we encourage children to use and apply their learning in other areas of the curriculum.
2.5
The teaching of phonics is a high priority at Bussage C of E Primary School as it underpins the ability to successfully read and spell. From Foundation Stage to the end of Key Stage One, we teach phonics and spelling through discreet sessions every day, following the national ‘Letters and Sounds’ programme and the 2014 National Curriculum requirements. The children are streamed into smaller groups according to their individual needs. Regular assessments take place which determine the attainment and progress of pupils (using the online Phonics Tracker for EYFS and Year 1 pupils). The children are then re-grouped according to the results and interventions are put in place to ensure rapid progress and ‘catch-up’ for those falling behind expectations. Pupils in Key Stage Two who are behind in their phonic knowledge and understanding are placed in dedicated intervention sessions to ensure rapid progress.
2.6
Throughout Key Stage Two, pupils experience a dedicated session each day to practise their spelling and grammar skills. Pupils are set appropriate tasks according to their individual needs and children not progressing as they should are given interventions to ensure rapid progress is made. Higher ability pupils are also challenged appropriately, according to their needs.

2.7 
In all classes, children have a wide range of abilities, and we seek to provide suitable learning opportunities for all children by matching the challenge of the task to the ability of the child. We achieve this through a range of strategies. In some lessons, we do it through differentiated group work, while in others, we ask children to work from the same starting point before moving on to develop their own ideas. We use teaching assistants to support and extend some children, and to enable work to be matched to the needs of individuals.
2.8
Closing the word gap: Research has found evidence of a significant word gap between children in UK schools. The word gap refers to children whose lack of vocabulary significantly affects their learning and, as a result their life chances. Lack of understanding of vocabulary has an impact on children’s’ ability to both decode and comprehend what they have read. English is one of the platforms which can contribute to vocabulary development. For example, regular shared reading can have a significant impact on children’s vocabulary development. We, as a school feel it is vital to tackle this gap and therefore have a daily ‘Word of the Day. These words are ‘Tier 2’ which ensure the pupils are being exposed to a wide variety of challenging and important vocabulary. Pupils may engage in activities related to the ‘Word of the Day’ and pupils are encouraged to use these words throughout their writing and oracy. In addition, we place a high emphasis on key vocabulary throughout the curriculum and in each ‘theme’ the pupils undertake, there is a list of key vocabulary that the pupils will be taught and encouraged to use throughout their learning.
3
Impact
3.1
Monitoring and Evaluation: Judgements on the impact of the curriculum on pupils is based upon a triangulation of different monitoring and evaluation activities within school.  Work and book scrutiny, pupil voice discussions, outcomes of assessments and quality of teaching and learning are all used as tools to help senior leaders assess the impact of the curriculum.
 3.2
We aim for children to have a love of Reading and make at least good progress in Reading from their last point of statutory assessment. Children will use their Reading skills as a key tool in helping them to learn, and as a result, know more, remember more and understand more.

We measure the effectiveness and impact of our English Writing, Grammar and Spelling curriculum in a variety of different ways. We use National and summative testing to assess pupils’ outcomes for Grammar, Punctuation and Spelling as part of the Statutory Assessment Tests and through termly summative assessments across school which enables pupils’ progress and attainment in the subject matter to be evaluated. Additionally, pupils complete independent writing tasks on a regular basis, where written work is assessed to inform teachers of pupils’ next steps and successes. 


Through lesson and pupils’ book monitoring, it is evident that pupils are being well supported to acquire the necessary skills and subject knowledge in order to become established and confident writers and work monitored in books demonstrates that the curriculum is taught at an age-appropriate standard across each year group, with additional opportunities planned for pupils to demonstrate their ability to work at a higher standard. Lesson observations demonstrate that learning is being broken down into smaller steps and modelling supports pupils in the writing process – ensuring that the subject as a whole is regularly being reviewed to ensure learning is being embedded into pupils’ long term memory.


The impact of our writing, grammar, spelling and punctuation curriculum can also be measured through the acquisition of pupil voice and talking to the children about their own learning.  Pupil voice indicates that the children are enjoying their learning and can talk about the subject and curriculum opportunities.

3.3
Outcomes for Pupils: Our curriculum consistently leads to good outcomes and results for the pupils at Bussage C of E Primary School.  We are consistently in line with, or above, national averages for outcomes in Reading and Writing at the end of EYFS, KS1 and KS2.  We also regularly achieve highly in the phonics screening test for our Year 1 pupils and all of our pupils have passed the phonics screening test by the time they leave Year 2.
 
Pupils with additional learning needs make at least expected progress in all aspects of the English Curriculum. Assessment of these pupils is in much smaller and achievable steps.  

4
English curriculum planning 

4.1 
English is a core subject in the National Curriculum. We follow the new 2014 National Curriculum programmes of study for English.

4.2 
Medium-term plans are completed by class teachers at the start of each term and outline the genres of writing to be covered. In addition, the plans state which objectives are to be taught for ‘communication’, ‘reading’ and ‘writing’. The plans are posted onto the Staff server where the subject leader is able to access and monitor them. At the end of each term, class teachers indicate which objectives have been achieved by the children. This is also posted onto the staff server to allow monitoring by the subject leader.
4.3 
Class teachers can complete a weekly (short-term) plan for the teaching of English, which is updated daily according to the children’s individual needs. This may list the specific learning objectives, differentiated success criteria and AfL questions / teaching points for each lesson, and give details of how the lessons are to be taught. It also may include details of what each group of children will be learning, as well as how adults are to be utilised during the lessons. The class teacher keeps these individual plans.


We use a text-based approach to planning where all objectives are taught within the context of a quality text (or, on occasion, an animation).

4.4
We plan the activities in English so that they build on the children’s prior learning and progress. While we give children of all abilities the opportunity to develop their skills, knowledge and understanding, we also plan for progression so that there is an increasing challenge for the children as they move up through the school.

5
The Early Years Foundation Stage

5.1 
The Early Years Foundation Stage teaches English-based skills from the 2020 Foundation Stage curriculum through the Prime Area of ‘Communication & Language’ and the Specific Area of ‘Literacy’. Pupils learn through focussed group activities which gradually increase in number over the year to become more teacher-led as opposed to ‘child-led’. The pupils also have a range of daily Literacy based activities accessible to them through their ‘busy learning’ sessions. Communication and Language skills are continuously taught, modelled and encouraged throughout each day. The class teacher plans activities on a weekly basis. However, these are continuously updated throughout the week according to the children’s individual needs. Objectives are taken from the ‘Development Matters’ document and all observations and assessments are monitored using this as well.
6
Contribution of English to teaching in other curriculum areas

6.1 
The skills that children develop in English are linked to, and applied in, every subject of our curriculum. The children’s skills in reading, writing, speaking and listening enable them to communicate and express themselves in all areas of their work at school. 

6.2 
Mathematics


The teaching of English contributes significantly to children’s mathematical understanding, in a variety of ways. Children in the Foundation Stage develop their understanding of number, pattern, shape and space by talking about these matters with adults and other children. Children in Key Stage 1 meet stories and rhymes that involve counting and sequencing. Children in Key Stage 2 are encouraged to read and interpret problems, in order to identify the mathematics involved. They explain and present their work to others during plenary sessions, and they communicate mathematically through the developing use of precise mathematical language.

6.3 
Personal Development

English contributes to the teaching of Personal Development by encouraging children to take part in class and group discussions on topical issues. Older children also research and debate topical problems and events. They discuss lifestyle choices, and meet and talk with visitors who work within the school community. Planned activities within the classroom also encourage children to work together and to respect each other’s views.

6.4 
Spiritual, moral, social and cultural development


The teaching of English develops skills through which our children can offer critical responses to the moral questions they meet in their work. Their understanding and appreciation of a range of texts bring them into contact with their own literary heritage and with texts from a diverse range of cultures. The organisation of our lessons allows children to work together, and gives them the chance to discuss their ideas and results.

7
English and ICT

7.1
The use of ICT, with clear learning objectives, will promote, enhance and support the teaching of English at word, sentence and text levels. It also offers ways of impacting on learning which are not possible with conventional methods, e.g. interactive and non-linear stories.

7.2
ICT is used at whole-class, group and independent levels. The screen projection of text enables it to be read and shared. The projection of a word processor permits the writing process to be modelled effectively. A wide variety of text types are available through the Internet or CD-ROMs to encourage the framing of explicit questions. Groups, partners or individual pupils can work at a computer (including school laptops) and input text via standard or overlay keyboard. Word banks or word grid software speed up recording. Software is used to support independent reading (text to speech) and writing (predictive word processors, word banks and spell checkers). A range of software is used to develop specific grammatical and spelling skills. Lessons can focus on what pupils have achieved using ICT, or ICT can provide the means of presenting their outcomes (via multimedia presentation or the school website). LearnPads and iPads are used in classrooms to share and model good examples of writing and where it can be improved. The ‘Handwriting for Windows’ program is used throughout the school, with a pre-set font which models the handwriting style taught to the pupils.
8
English and inclusion

8.1
At our school, we teach English to all children, whatever their ability and individual needs. English forms part of the school curriculum policy to provide a broad and balanced education to all children. Through our English teaching, we provide learning opportunities that enable all pupils to make good progress. We strive hard to meet the needs of those pupils with special educational needs, those with disabilities, those with special gifts and talents, including the most able, and those learning English as an additional language, and we take all reasonable steps to achieve this. ‘Disadvantaged pupils’ also have a high priority in the school and, where appropriate, the funding provided for these children is used to develop their literacy skills to ensure rapid progress and attainment. For further details, see separate policies: Special Educational Needs; Disability Discrimination; Gifted and Talented Children; English as an Additional Language (EAL).

8.2
When progress falls significantly outside the expected range, the child may have special educational needs. Our assessment process looks at a range of factors – classroom organisation, teaching materials, teaching style, differentiation – so that we can take some additional or different action to enable the child to learn more effectively. Assessment against the National Curriculum allows us to consider each child’s attainment and progress against expected levels. This ensures that our teaching is matched to the child’s needs. Teaching Assistant support and group interventions are used within each class to accelerate progress.
8.3
Intervention will lead to the creation of a ‘My Plan’ or ‘My Plan Plus’, for children with special educational needs. The ‘My Plan’ may include, as appropriate, specific targets relating to English. One-to-one intervention time carried out by teaching assistants enables the children to work on improving their skills in their particular areas of weakness.
8.4
We enable all pupils to have access to the full range of activities involved in learning English. Where children are to participate in activities outside the classroom (a theatre trip, for example) we carry out a risk assessment prior to the activity, to ensure that the activity is safe and appropriate for all pupils.

8.5
Teaching assistants provide help by using:

· texts that children can more easily read and understand;

· visual and written materials in different formats;

· ICT, other technological aids and taped materials;

· alternative communication, such as signs and symbols;

· translators and amanuenses. 

9
Assessment for learning
9.1 
Teachers assess children’s work on a daily basis through AfL and this informs the next steps in their teaching. They match these short-term assessments closely to the learning objectives and success criteria for each lesson. Written and verbal feedback is given to help guide children’s progress. Verbal feedback is recorded in the pupils’ books as ‘VF’ so it is evident when this has taken place. In writing, this feedback is given in the form of ‘Growth and Excellence’ points, where teachers mark in the appropriate colours (Green for Growth, Red for Excellence). The children are given feedback time where they can respond to the comments and record this in their writing books. They use the ‘Growth points’ as their target to focus on in their following pieces of writing. Children across the school are encouraged to make judgements about how they can improve their own work, through peer-marking and self-assessment. Pupils also have ‘writing targets’ highlighted in their books which, in every piece of writing, they are encouraged to achieve. Targets are regularly monitored and reviewed and updated according to the pupils’ individual needs.
9.2
In Years One to Six, Teachers use our ‘Non-negotiables’ (created through collaboration with local schools) as their formative assessment for writing and reading, ongoing throughout the academic year. Teachers monitor work consistently throughout the year and update assessment grids as appropriate. This data is inputted into the internal tracking grids to enable class teachers, the headteacher and subject leaders to monitor progress over the year. The data is used to enable teachers to make judgements on levelling the pupils’ work throughout the year and at the end of the year against year group expectations. The end of year attainment and progress data can then be passed on to the teacher of the next year group. Termly writing moderation or standardisation staff meetings are carried out to ensure assessments against the ‘non-negotiables’ are accurate within each class. Foundation Stage use the ‘Development Matters’ document to track progress and attainment of pupils throughout the year. The final (end of year) scores are inputted into the internal tracking grids. Foundation Stage, Year Two and Year Six final scores are also inputted into SIMs, as well as the Year One (and pupils in Year Two who did not pass in Year One) Phonics Screening Check results.
9.3
Summative tests in Reading and EPGS are carried out three times during the academic year for Years One to Six. The first two assessments are undertaken in November and March. In the summer term, Year One pupils undertake a final internal summative reading and EPGS test. Children undertake the national tests at the end of Year 2 and Year 6, and the optional national tests at the end of Years 3, 4 and 5 as their final summative assessments in reading and EPGS. These are recorded on our Insight tracking programme which is shared with the subject leader and headteacher. There are no summative assessments for writing; writing judgements are made entirely through formative assessments against the non-negotiables throughout the year using a wide range of sources.
9.4
Pupils’ attainment is recorded at three assessment points during the academic year. They are judged as working within one of five bands: 


Below, At-, At, At+ or Above year group expectations. These are determined by teachers making judgements against the non-negotiables, taking the summative assessments into account. 

9.5
Progress is measured throughout the year and at each of the three assessment points. Expected progress is when a pupil maintains the level they were at, at the end of the previous key stage (ie, if achieved ‘at’ the expected level at the end of Year Two, they should be attaining at least ‘at’ the expected level throughout Key Stage Two). If a pupil moves up or down an assessment band they would be judged as making ‘better than expected’ or ‘less than expected’ progress respectively.
9.6
All termly attainment and progress data is recorded on internal tracking systems, as well as on Pupil Progress forms, where individual/group interventions are also highlighted for those pupils lacking in progress and/or attainment, or where interventions are needed to push, for example, higher achievers on. End of year attainment targets are also highlighted on these forms, based on pupils achieving at least expected progress as well as endeavouring to be at least in line with national standards. The Pupil Progress forms are shared and discussed with the subject leader.
9.7
Both reading and writing levels, from Years One to Five, are reported based on ‘teacher assessment’, taking into account their summative assessments and how the children perform on a regular basis – informed through AfL and judgements against the non-negotiables. For Year Six, the final score in Reading and EPGS is determined from the National tests and Writing is teacher assessed.

9.8
In EYFS and Year 1, teachers use the online ‘Phonics Tracker’ to assess the pupils’ knowledge and progress in Phonics. These assessments (on phoneme recognition and blending) are carried out at least once a term, with results being shared with all teachers and teaching assistants involved in the pupils’ learning, as well as the Phonics Manager and English Subject Leader. From these assessments, pupils in need are then highlighted for interventions and support in class to ensure rapid ‘catch up’ and closing of the gaps.

The national Phonics Screening Test is carried out in the summer term with all Year One pupils to assess their understanding of phonics, in particular pupils’ ability to decode and blend words. Both ‘real’ and ‘pseudo’ words are used in the test. A pass mark, set nationally, is used to determine whether the pupils have or have not reached the expected standard by the end of Year One. Parents are informed in writing, by the end of the academic year, as to whether their child has been successful or unsuccessful in passing the test. Year Two pupils who were unsuccessful in the Phonics Screening test at the end of Year One, retake the test during the summer term of Year Two. The progress and attainment of these Year 2 pupils are also assessed throughout the year using the online ‘Phonics Tracker’.
9.9
Staff are keen to improve their subject knowledge and the subject leader takes an active role in disseminating best practice and making recommendations for staff development.

10
Resources

10.1 
There is a range of resources to support the teaching of English across the school. All classrooms have dictionaries and a variety of age-appropriate small apparatus. All classrooms have a selection of fiction and non-fiction texts. Children have access to the internet through school laptops, the computing suite, class iPads, LearnPads and classroom interactive whiteboards. Audio-visual aids are available from the central storage area. The library contains a range of books to support children’s individual research. VCOP grids/tables feature in every classroom as well as a working wall to support the children’s learning.
11
Monitoring and review

11.1
The coordination and planning of the English curriculum are the responsibility of the subject leader, who also:

· supports colleagues in their teaching, by keeping informed about current developments in English and by providing a strategic lead and direction for this subject;

· gives the headteacher regular reports in which s/he evaluates the strengths and weaknesses in English and indicates areas for further improvement;
· uses specially allocated regular management time to review evidence of the children’s work, observe English lessons across the school, undertake learning walks, pupil conferencing and book scrutinies. In addition, s/he monitors teachers’ medium term plans and their use of AfL.
11.2
A named member of the school’s governing body is briefed to oversee the teaching of English. The English governor meets regularly with the subject leader to review progress.

11.3
This policy will be reviewed at least every two years.

Signed:
 J Seymour
Date: 
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